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CHAPTER I
INTRODUCTION

It will be seen from the outset of any discussion about method
that it is impossible to think aoout it without consi~ering the subject matter involved.
should be correlative .

What we prop:,se teaching and methods employed
Method may be distinguished from subject matter

for the purposes of thinking by considering it as a way of doing something, a manner of behaving. 1

It is a means to an end, and in propor-

tion that the end in view is a definitely acceptable one to the individual concerned in the performance of the activity the effort to dis-

cover the best way will be stressed.
General metood should furnish the foundation uµ:,n which the
frame vork of special methods is to rest and the effectiveness of the
special methods so constructed will depend to a great extent upon the
validity of the general methods from which the beginnings were made.
Method, let us repeat, is a way of behaving; we may need to
acquire mre effective modes of conduct in which case the metoods
learned will serve the temporary ends, but always we are forced back

to the question of what our way of behaving means in terms of the larger objectives in life.

It is deep..rooted in psycb:>logy and philosophy

and involves not only the "what" and the

11

bow, u rut also the "why."

1Ned Harland Dearborn~ Introduction to Teaching
D. Appleton and Company, 1925J, pp. 284-289.

1

(New York:

2

There seems to be a general belief that method is associated
with at least four factors.

These factors are: (1) the aim, or f\mc-

tion, of the subject-matter, defined in terms of the result sought in
the development of the child; (2) the material to be selected vith

reference to this aim and placed before the learner for his mastery;

(3) the preparing or organizing of the subject-matter to adapt it to
the mind of the child; and

(4) the technique of instruction or pre-

sentation .

2.f 1!!! Problem

Statement

The major purpose of this investigation was to analyze the
general method of teaching in a select group of small elementary and
secondary schools in Texas.

lli

Subordinate Purposes

Subordinate purposes were: (1) to determine those goals which
are used in the general method of teaching; (2) to find out tmse
techniques which are used in the general method of teaching; {3) to
determine what kind of devices are used; (4) to find out the nature of
the material used; and (5) to evaluate the process used in the general
method of teaching.

The textbooks on learning and on methods of teaching carry
azoong them a large list of techniques and devices that may be used as
basis for good teaching.

Ib-wever, it may come as a shock to tb.e prac-

tical school teacher to discover that educators and people working in

.3
educational research do not agree upon general method or general way
of teaching.
General method is conceived differently, depending upon the
general philosophy assumed.

Educators who believe in educational au-

thoritarianism usually think of a general method of teaching in terms
of some general teclmiques of general application.

Most of the text-

oook writers and .llX>st teachers of method courses in college as veil

as students preparing for teaching positions and in-service teachers
follow or have been exposed to the formal-techniques attitude toward
general method.
Educators who tend to lean toward the educational laissezfaire philosophy do not recognize the consideration of any general
method, and as they see it, the less the teacher knows about formal
procedure the .t00re spontaneous she will be and the Ilt)re spontaneous
her pupils will be.
The attitude of educational experimentalists toward the problem of general method emphasizes the im:portance of general techniques

to which the authoritarians devote attention exclusively, as well as
general principles to which the laissez-faire devotees give their attention.

The main thing is that the steps which make up the general

techniques are conceived as principles and not as specific things that
must be done in any definite order, and that each set of principles is
general in its application and not merely useful in teaching some particular kind of subject matter.
In light o:f these three different approaches to the general
method of teaching, a nev teacher or one who is not particularly dedicated to any method will certainly face certain conflicts and much

4
confusion if he were urged to select a general method of teaching .
These different attitudes toward general method are reflected in the classroom procedures of teachers, the policies or
school boards, the attitudes of citizens in the commwity, and the
behavior of pupils in and out of school .

In some instances, all

three of these outlooks .might be present under the roof of one
school .

In such an instance, one can readily see that confusion

may result from this state of affair.
Hence, there seems to be a need for a study of an analysis
of general method of teaching which might result in helping teachers
of a small school to do a .llk)re har.11xmious and adequate job of teaching.

In the midst of these conflicting and contrasting attitudes
concerning a general method of teaching, a major question is raised
as to what is the composition of the teaching process as it relates
to general method.
Delimitations
No attempt will be made in this study to specifically investigate all of the techniques used by each teacher in all of the schools
of Texas .

A study of all the Negro elementary and secondary schools

will not be made .

Specifically, this study will be principally con-

cerned with an overall outlook of the general method of teaching in
small selected elementary and secondary schools and certain generalizations that may grow out of the study.

Negro elementary and secon-

dary classified as being small schools in Texas will be sampled .

5
Definition~~

In this study, small schools are referred to as those schools
classified as

11

A11 schools by the Texas Interscoolastie League.

They

are referred to as small sclx>ols primarily on the basis of sclx>ol
p)pulation .
The word 11method 11 refers to an orderly procedure or process;
regular way or manner of doing anything .

In general, method might be

considered as the process of planning, guiding, sharing, and evaluating learning with a group of pupils .

The success of any metood must

be determined by its results in terms of pupil growth and development;
one that is successful for one teacher is not necessarily successf'ul
for another teacher.
The term 11 technique 11 refers to the manner of performance with
reference to such expertness.

It is concerned with the actual per-

formance of the teacher; that is , with the ways in which these activities are performed.

Also, it may be defined as the manner of handling

or manipulating devices .
As Risk stated, the term "device" refers to any means, other
than subject-matter, that may be used by the teacher in directing pupil activity.

It suggests some material things, mechanical contriv-

ances like blackboards, pictures, notebooks and maps . 1
According to Cbod, the term "goal" as used here refers to an
aim or pur?)se; the objective or end to be attained in any behavior

l.r1x>mas M. Risk, Principles and Practices of Teaching in
Secondaq Sclx>ol (New York: American Book Company, 1947), pp. 10-12.
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situation.

1

It is the aggregate of all the processes by which a per-

son develops abilities, attitudes, and other forms of behavior of
positive value in the society in which he lives; the social process
by which people are subjected to the influence of a selected and con-

trolled environment (especially that of the school) so that they may
attain social competence and optimum individual. development.
Basic Assumptions Involved!!! the Solution Made~
In conducting the present study there are certain basic asSUlllptions which underlie a general method of teaching and which should
be taken into consideration.

In light of this, the following assump-

tions are stated:
Assumptions in regard to the social setting in which general
method is to be used:
1. The dignity and worth of the individual is a primary tent
of Indeo-Christian denocracy. Respect for the individual is oorollary.
2. The comn:on good of the group is a social aim of deJD:>craey.
A proper balance should be maintained between the development of
the independent individual and the social individual.
J. Obligations as well as rights are inherent in a democracy.
The development of a 11 deil'.Ocratic conscience" in the individual is

necessary to such a society.
4. A flexible functioning of the group with freedom for all
to contribute is essential to denocracy, and hence to the democratic learning process.
5. The process of group discussion, deliberation, and decision on coJilllOn problems is the process of democracy. Decisions
are based on consensus preferably, or on tentative majority decisions vhen consensus cannot be achieved.2

lcarter v. Good, Dictionary of Education
Hill :eook Company, Inc., 1945), P. 145 •

(New York: McGraw-

2John D. McNeil, 11 General Methods of Teaching, 11
Kappan, XXXIX (March, 1958), J00-302.

Phi Delta
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Assumptions in regard to the nature of learning that is to
take place in this social setting:

1 . The learning process is experiencing, doing, reacting,
undergoing. The actual pattern to be learned is the chief aim.
but a multitude of varied learning activities and outcomes als~
occur . Active participation by a learner is preferable to the
kind of passive reception usually involved in listening to a.
lecture or watching a llbtion picture .
2 . The learning situation is dominated by a purpose or goal
set by the learner, or accepted by him, and should lead to socially desirable results . The purposes and goals arise in the
life of the learner.

J . The learning situation, to be of maximum value muat be
realistic to the learner, meaningtul , and take place within a
rich and satisfying environment .
4. The learning process occurs through a 'Wide variety of experiences and subject matter which are unified arotmd a core of
purpose .
5. The learner will persist through difficulties, obstacles,
and unpleasant situations to the extent that he deems the objectives worthwhile.
6. The learning process and the achievement of results is
materially related to individual differences am:>ng the learners .
The capacity of the learner is a critical factor in deciding
what is to be learned and by whom. Brighter pupils can learn
things that less bright ones cannot learn; older children can,
in general , learn 100re rapidly than younger ones . (Any decline
in adult years depends upon what is being learned. )
7 . The learning products are socially useful patterns of action, values, meanings , attitudes, appreciations, abilities,
skills . The products are inter-related functionally but may be
discussed separately.

8. The learning products accepted by the learners are those
which satisfy a need, which are useful and meaningful to the
learner. 1
Assll.1!1ptions regarding the nature of the learner who is to be
taught:
1 . The learner, like all living organisms, is a unitary, integr1iting whole.
2 . The learner, like any other living organism, seeks always
to maintain equilibrium or balance.

8

J. The learner is a goal-seeking organism, pursuing aims to
satisfy needs, thus to maintain equilibrium.
4. The learner is an active, behaving, exploratory individual.
5. The learner has a pattern and rhythm o ~owth peculiar
to the individuals, in speed of learning, energy output, depth
of feeling, facility of insight.
6. The learner brings with him a personality, a set of aims,
values, social habits.
7. A learner may be quite immature in relation to one set of
standards and experiences and quite mature in relation to another.
8. The learner 1s a social individual if norm.al, and naturally

seeks activities involving other persons.l

In light of the review of the literature, there has been certain basic assumptions involved in the genl31"al metood of teaching and
the investigator has attempted to list some of the llk)St important ones

in a specific manner, rather than in a general manner.

In this study

no proposal bas been made to the effect that these are all of the

basic assumptions of a general metl'x>d of teaching.

However, attention

has been given to some of the basic assumptions that the teachers can
not overlook in their planning and working with pupils.

Further, this

study has dealt vith the assumptions in regard to the social setting,
the nature of the learning in this social setting, and the nature of
the learner wh:> is to be taught.

----------·-----------------1~., pp. J05-J06.

CHAPTER II
REVIEW OF THE LITERATURE
There have been many different outlooks on general method of
teaching, but only a brief summary of the overall point of view of
general method 'Will be given.

These studies vary vith respect to

(1) the purp:,se; (2) the material Salllpled: (J) the treatment of data;
(4) the area studied and the techniques used in making the studies.

It is the purpose of this chapter to summarize the ideas of
some of the various authors I understanding on general method of teach-

ing.
Educational authoritarians usually think of general method in
terms of some general techniques of general application.
According to Wynne:
Most authors of textbooks and teachers of method courses, as
well as students preparing for teaching positions and in-service
teachers, assume the formal-techniques attitude toward general
method. They think of it as a single general procedure applicable in all fields, or as many general procedures, each applicable
in some one field. In general, the formal-techniques theory of
general metlx>d assumes three forms: (1) the single-technique conception, (2) the multiple-techniques conception, and (J) t?e special-metoods conception.l
· The single-teclmique conception, one form of the formal-techniques theory- adopted by the authoritarians if clearly exemplified in
the formal steps developed by the Herbartians from Herbart's analysis

lJohn p. Wynne, Philosophies of Education
Prentice-Hall, Inc., 1947), pp. 304-305.

9

(New York:
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of the process of educative experience.l
Wynne further states:
This general met:OOd as a technique of teaching usually is
know as the five formal steps of the recitation. Preparation,
the first step involves preparing the mind of pupils for receiving the materials that are to be presented. Presentation, the
second step involves presenting detailed facts and principles
for the reception of which the pupils have been prepared during
the first step. Comparison, the third step involves the various
activities of the teacher to get the pupil to compare the facts
and principles presented during the second step in such a way as
to classify and organize them l.lllder different heads. Generalization, the fourth step involves the problem of getting the pupil to draw some generalization or ooncluaion trom the comparisons and organizations suggested during the third step. Application, the fifth step involves having the pupil apply the generaliv1tion developed during the fourth step to particular
cases.2
Some of the outstanding exponents w:00 advocate the formal-

techniques theory are as follows:
Bagley explains the Herbartian method as follows:

The struc-

ture of the Herbartian development lesson, as it stands today, may be
briefly outlined as follows:
1. Preparation - revive whatever ideas the pupil may already
have in mind in his possession regarding the topic to be treated.
2. Presentation - impart the new experience from which the
generalization or judgment is to be derived. These may be either
concrete experiences from which facts are to be side covered and
then worked up into generalizations.
3. Comparison and abstraction - make explicit the relations
which individual facts or particular experiences bear to one
another.
4. Generalization - takes the pupils so gradually through the
various steps that they will reach the conclusion a.J.Joost before
they are aware of it. It covers the formulation of the judgment
as a definition, rule, principle, law or proposition.
5. Application - the rule, or the law, or the definition is
worked back to particular facts.3

1~.,. p. J05.
2rbid., pp. 305-306.
Jwilliam c. Bagley, The Educative Process
Macmillan Company, 1905), pp. 287-302.

(New York:

The

ll
In reference to Betts, there are certain fundamental principles of method which underlie all teaching.

The first of these prin-

ciples may be stated as follows:

1. Interest - the teachers greatest problem in the recitation
is the problem of interest.

2. Application - the learning of the new by connecting it with
the old already in mind. l
Betts further states, that we are faced with the different
forms of metmd which are as follows:
l. The question and answer method - the teacher asking simple
questions and the child respond to them.
2. The topical metmd - the teacher suggests a topic of the
lesson or asks a question vhich requires the pupil to go on in
his own way and tell what he can about the point under discussion.
3. The lecture method - the teacher talks to the class instead
of asking them to recite. The metood must be planned to accomplish certain definite ends if the teaching is to be purposeful
and effective.2
According to :t-brrison:
The development and general use of the five formal steps as the
method of the recitation seem to emphasize two different ideas in
regard to method that were already taking form. According to one
point of view, there was some one formal procedure by which everything worth teaching could be taught; whereas according to another
point of view, different kinds of subject matter required the use
of different methods of teaching. This difference of opinion in regard to general mthod prevails in the minds of teachers and students of education to this day. Some deny the importance of general
method entirely and think only in terms of the metoods of teaching
different subjects, the so-called special methods. Others, while
admitting the importance of general method, reject the notion of any
one all-inclusive general metood. According to the conception,
there are several general techniques, some good for one thing and
others good for other things, but no one all-inclusive general
method. Even such a so-called general metood as the formal steps
is thought to be useful _in teaching one thing, knowledge, as contrasted with other general techniques useful in teaching problem

lGeor~e H. Betts, Th~ Regitation
Company, 1910), pp. cJ-40.
2Ibid., p. 51.

(Boston:

Houghton Mifflin
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solving, appreciation, and skill.l
Betts expands his concept of method by stating:
The standardizing of method will therefore depend on the discovery and application of a proved set of guiding principles,
rather than an agreelllent as to any set of minor details. While
latitude must always be left for the individuality of the teacher
and \lhile as far as details go there will of necessity be as
different IIX)des of teaching a subject as there are methods out of
which all methods smuld grow . But we must understand f'rom the
first that no system of method can be devised to take the place
of insight and effort on the part of the teacher.

man/

Far from being put into use vithout our understanding its
structure or intent, true method is rather a means by which we
mre skillfully us~ our own powers of interpretation, thought and
skill in teaching.

Betts states:

As teachers we need mre fully to realize that preparation for
teaching involves nnre than mastery of the field of knowledge to
be taught. We need to see that teaching requires not only a knowledge of the matter of instruction, but also of its technique, that
is, of its method. The requirements of the learner and not of the
material are the basis of all true metmd. Metmd must be primaril1 psychological instead of logical or mechanical. Indeed method
was defined by Froebel as the psycmlogizing of subject-matter.3
In citation to Brubacher:
Method is the process of unity between the subjective and the
objective, and this unity cannot be found if either factor of the
process be omitted. But, to solve the problem of method, it ~ t
be sl:xnm how these two factors miite in the process of learning.
This requires a statement of the "ground" and law of their 111.mion. 114
National Society for the Study of Education reports:
The cnief factors that have contributed to 100dify general

metood are: (1) new conceptions of the nature of learning; (2) new
conceptions of the child as learner; (3) clearer recognition of

lHenry c. tt>rrison, The Practices
The University of Chicago .Press,

in the Secondar

9.31 , pp. 89-91.

School

(Chicago:

na:polis:

2oeorge H. Betts; Classroom Methods and M~ment
The Bobbs-Merrill Company, 1926 ~, PP. 5-7 •

{India-

Jrbid., p. 8.
4John s. Brubacher, Dan H. Cooper, and Harold Spears, ~clecti_g
Philosophy of Education (New York: Prentice-Hall, Inc., 1951), Pi'•

354-355.
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individual differences; (4) nev conceptions of the role of the
teacher; and (5) the role of the social setting. The first
three of these factors are definitely psycoology and the fourth
gro'Ws out of the first three.l
'
M::>nroe and Marks point out:
. The metood of teaching in one subject-matter field may be
sinu.lar to that employed in other fields, the metoods of teaching in two or 1n:>re fields may tend to conform to a general pattern, commonly designated as a general method of teaching. Some
autoorities have criticized the use of the term, general metmd
of teaching. For example, Horn states that 11 there is no such
thing as a method of teaching that it is good for all subjectmatter at all times and at all places. 11 2
There is a large number of names for general metoods of
teaching, but in several cases the pattern of instruction is essentially the same.
1. Lecture method - the teacher may ask a few questions to
stimulate interest and focus attention on the topic to be dealt

with.
2. Recitation method - the teacher questioning the pupil reciting what has been learned.
J. Object method - the use of objects and the teacher asked
questions about their characteristics.
4. Development metoods - the teacher guides pupils in recalling pertinent previous experiences, in observing and in develoPing generalizations.
5. Laboratory metmd - usually associated with teaching of
science.3
According to McNeil:
One• s choice of teaching metood reflects his viev of the nature of man, society, the purpose of the school as well as his
ow personality. The teacher who assumes that students have a
bias toward wrong doing or thinks them immature will be likely
to try to direct student tlx:>ught and action. One ;ri th a particular view of dellX)cratic society might use a discussion method,
lNational Society for the Study of Education, Forty-Nineth
Yearbook (Volume XLIX.t :Part I; Chicago, Illinois: T~e University
of Chicago Press, 1950J, p. 8.
Zwalter s. t-1'.)nroe, and Arlyn Marks, "General Methods of Teaching, 11 Educational Administration and Supervision, XX.IV (October, 1938~

497-499.
JI bid., p. 499 •
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sup_posing it valuable both for reflective deliberation concerning social problems and for the development of citizenship skills
required in the d~cratic society. The interaction between
classroom metlx>d, individual personality, and social strata seems
to be a significant factor which influences the selection of
metlx>d and accounts for some of the inconsistent results obtained.l
Conflict over the value of different teaching methods may be
reduced by accepting these presumptions that the teacher's method is
relative to:
l . The task in which one will be valued as a teacher if he
helps students reach their goals .
2. The social structure in which teacher behavior is determined in large part by the nature of both the school organization
and the commi.mity.
3. The unique characteristics of the teacher and students;
their particular attitudes which affect their subsequent learnings and behavior, their perceptions of the situation and the
roles they expect others and themselves to play, and their desire
to protect and enhance themselves . 2
Followers of the educational laissez-faire think of general
method as a set of general principles of education, without reference to techniques of any kind.
The situation which the eclectic attitude to-wards general method
in its practical application has produced, paves the way for the
adoption of the educational laissez-faire theory that any systematic
elaboration of a theory of educative experience with respect to the
learning-teaching situation is undesirable .
The proponents of this philosophy of education say much about
the importance of interest, needs, purposes, integration, socialization, and self-expression, which they conceive as principles or

lJohn D. McNeil, 11Teaching Methods, 11 Phi Delta Kappan.
XXXIX (March, 1958), 295-298.
2rbid., p. 298.
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theories of experience such as have been attributed to them in the
first part of this st dy T
u •
hey say much about the whole child, the
child-centered scoool , teaching the child rather than the subject,
variety of experience , and similar slogans with which all of us are
familiar .

They seem to have obtained such ideas in part from the

theories attributed to Rousseau and to certain so-called romantic
phi lo so phers .

Some of the outstanding exponents who advocate the general
principles theory are as follows:
According to Moffatt :
Method is the procedure followed by the teacher in directing
the learning process . It is compased of a series of important
steps placed, as the word method implies, in oraerly, logical,
and effective arrangement . In general, method might be considered as the process of planning, guiding, sharing, and evaluating learning with a group of pupils. There is no one best method
that can be mequivocally recomm.ended for use in teaching any
specific lesson . The success of any good method must be determined by its results in terms of pupil growth and development,
one that is success:ful for one teacher is not necessarily successful for another teacher. l
Dearborn states:
Method has been comm:mly considered as a means of obtaining
results viewed principally from the standpoint of the teacher in
his relationship to the child. The viewpcint of the child with
reference to his attitude toward his school work , when considered at all , has been of secondary importance . If we can discover the best methods of study and permit our meth:>ds of teaching to be controlled by these factors we shall have approached
the heart of the problem. 2
Earhart states:
A method of teaching is only a means to an end.

Modify the

lMaurice P. Moffatt, Social Studies Instruction (New York:
Prentice-Hall, Inc., 1955), pp . 146-147.
2Ned H. Dearborn, An Introduction to Teaching ( ~ew York:
D. Appleton and Company, 1925), pp. 288-289 .
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pur}X>se or the consideration of' operation, and the procedure
s~o~d ch~ge. We need to know that every method is a spec7alized instrument, and just because it has one strength carries many incompetencies. There is no one best method for
school teachers . Hence, the advent of a better teclmique will
be hastened if ve admit, at the outset, that all special means
of teaching have only a particular worth; that the teacher must
be versatile in the use of methods; and that the best that
th~ry can do is suggest the spirit and the law of the teaching
adJustment and to describe those types of teaching which in real
practice are f'otmd infinite variation .l
Ac cording to Melvin:
As school life develops, and as her own thinking changes,
she (teacher) must continually be developing new .ioodes and working out new teclmiques . The rapid spread of new .ioovement will
stimulate thinking and practice to such an extent that many new
Jlk)des and techniques will appear. 2
To be old is to stand still; to be new is to grow, to a changing world, education is life.

There are some teachers whose technique

is a matter of unconscious habit rather than of deliberate procedure .
Teaching is an art, not a science .

No matter how naive his m:>de of

achieving results, that Jlk)de of achieving results is his technique .
The -word technique is practically synonyllk)us with formulized and routinized method of teaching .
The technique of teaching is a .ioode of skilled procedure in
which the mind and imagination of the teacher are active in the practical application of the science of education . 3
Yoakam states:
The 100 st effective learning in both life and school is by
wholes· as an aspect of some larger activity-integrated activities~ which the social, aesthetic, intellectual and physical
are natural elements in a meaningful woole, not isolated from each
lLida B. Earhart , Txpes of Teachin~
Mifflin Company, 1915), pp. 15-16.

{New York:

Houghton and

2Arthur Gordon Melvin, The Tecimigue of Progressive Teaching
(New York: The John Day Company, 1932), pp. 5-22.
3Ibid., pp. 19-20.
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other or ~om a real life like setting. No study of the methods
~d techniques of teaching and learning without full consideration of integrated learning activities.l
Educational experimentalists think of method in terms of a
systematic elaboration of general principles involving the analysis
and evaluation of standard teclmiques.
The attitude of education experimentalists toward the prob-

lem of general method, which for convenience of reference has been
designated as the systematic elaboration theory, emphasizes the importance of general techniques, to which the autlx>ritarians devote
their attention.

They consider the principles of general method as

a .IIX>re detailed elaboration of a theory of educative experience with

respect to the learning-teaching situation and of general techniques
as a means of elaborating such principles.
Some of the experimentalists who advocate the systematic-

elaboration theory are listed below:
According to Dewey:
The teacher has to cultivate these attitudes that are favorable to the use of the best methods of inquiry and testing. ,
Knowledge of the metoods alone ,.,ill not suffice; there must be
the desire the will, to employ them. This desire is an affair
of personai disposition. But on the other hand, the d~sposi tion
alone will not suffice. There must also be understanding of the
forms and techniques that are the channels through which these
attitudes operate to the best advantage. 2
The-attitudes that need to be cultivated in order to secure
their adoption and use were as follows:
1. Open-mindedness - freedom from closing the mind and making

lGerald A. Yoaka.m, Modern Methods of Techniques of Teaching
(New York: Macmillan Company, 1948), p. 35.
2John Dewey, How We Think (Boston: D. C. Heath and Company,

1933), pp. 29-32.
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it unwilling to consider new problems and entertain new ideas.
2. Whole-heartedness - interested in some object and cause
he throws himself into it.
'
J._Respe>nsibilit~ - necessary to win the adequate suppe>rt
of desire .for new pe>1nts of view and new ideas and of ev.thusiasm for the capacity for absorption in subject-matter.~

In reference to Kilpatrick:
We have seen that methods used in teaching may lead toward
or away from desirable character learnings, toward or away from
denocratic living. How to manage in view of these different
possibilities so as to bring about desirable concomitant learnings in the yowg and so help them to build desirable traitsthat is what is here called the broad problem of method to distinguish it from the older narrow problem of method. The narrow
problem of method is concerned solely with the subject to be
taught and how best to manage that restricted type.of teaching.
The broad problem of method is concerned with the many values at
stake--subject matter values, attitudes and character being
built, effects in democratic living, coIIID.unity values and all
other matter inherent in the particular situation.2
.
To decide how to deal with a child in the light of these variour values does indeed call for philosophizing, -weighing the values at
stake and searching to find what deeper insight 1o1ould indicate as the

wisest cause to follow.3
Wynne states that, "General method has reference to the gen-

But these general ways are conceived differ114
ently, depending upon the general philosophic pe>sition assumed.

eral ways of teaching.

In criticizing the !1,Uthoritarian point of view, Bode points

out:
The whole scheme then becomes a device for indoctrination. The
conclusion to be reached is determined in advance, and the successive steps are so arranged as to culminate in this conclusion.
1 Ibid., p. Jl.

2william H. Kilpatrick, Philosophy of Education
The Macmillan Company, 1951), PP• 284-285 •
3Ibid., p. 285.
~ p. Wynne, Philosophies of Education
Prentice-Hall, Inc., 1947), PP• 304-305.

{Nev York:

(New York:
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The method makes indoctrination the normal aim of teaching The
experimentalists are, therefore, opposed to formal steps fur
several different reasons, but they are also opposed to any single
formal technique of teaching regardless of the theory of experience .f'rom which it is derived.I
Risk states:

The different metoods of teaching that may be used will depend
primarily upo~ the nature of the learning being directed. There
has been considerable discussion in the past regarding the correct
use of the term method and the way it should be applied to teaching and learning. The teacher will be confronted in bis reading
by many terms like the following: telling method, discussion methods, laboratory method, case method, and special terms like work
method, Herbartian method, sentence method, .Palmer method and Horn
metood.2
Probably the best way to get a clear idea of the significance
of the term method will be to view the nature of the activities in-

volved in both the teaching and the learning processes.3
Horne shows the close relationship between the authoritarians
and the experimentalists points of view on method:
This brings us to note the contrast between the Herbartian
and the Dewey steps. Teachers so constituted th.at they like to
think the new way is not so different f'rom the old after all;
thus, they can be loyal to the end and accept the new at the same
time; and so not much change after all will be necessary. Teachers are not alone in making such complacement adjustments. Really,
the contrast between Herbart and Dewey is .fundamental. , Herbart is
an intellectualist and Dewey is a pragmatist. Herbart believes
the idea is primary and Dewey believes the act is primary. Herbart
begins teaching by awakening old ideas in the mind of the child;
Dewey by noting the activity which engages the child. Herbart
teaches by presenting ne"W ideas to the child similar to the old
ones; Dewey by assisting the child in defining hi.s problem, if he
requires it. Herbart leads the mind on the comparison of _ideas,
ending in a generalization; Dewey leads the child on to study the
data of his problem and to the eypotheses. Finally, Her.bart seeks
the application of a truth already found, Dewey seeks the testing

lBoyd H. Bode, How We Learn (New York: D. C. Heath and Company, 1940), p. 157.
2-roomas M. Risk, Principles and Practices of Teaching in Secondary: School (Ne\ol York: American Book Company, 1947), pp. 10-12.

3l:Q!g., p. 13.
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of the val.idi ty of the hypothesis by a trial application
In
Herbart, we think and then act; in Dewey, we think betw~n acts
Parallel columns smwing these contrasts would be as follows: •

Herbart
Dewey
1. Preparation
1. Activity
2. Presentation
2. Problem
3. Comparison
3. Data
4. Generalization 4. Hypothesis
5. Application
5. Testingl
Students of Herbart will reca.11 he himself had but four steps

named by him, somewhat clumsily, clearness, association, system, and
method corresponding to the last four in the list given aoove, and
that his followers divided the first into tvo and renamed the others.
These two methods admirably supplement each other; they are
usable in different fields.

Herbart is ef:f ecti ve in the linguistic,

literary, historical, and ideational fields.
the manual arts and the sciences.

Dewey in the fields of

Wherever the content of books is

taught, Herbart is useful; of course, Herbart does not regard the
practical as really educative.

Herbart regards the practical as the

field for the use of true ideas, Dewey regards the theoretical as a
phase of the practical. 2
According to 'Wynne:
In the discussion of the authoritarians ttitude toward general metlx>d, the logical-analysis metood of pplying theories of
educative experience to metood in teaching has already been indicated. This lletood of elab:>rating general method was used by
Herbart and the Herbartians in their applic tion of their theory
of educative experience to procedure in th recitation as it existed in the school of that time. In elaborating the theory of
educative experience the experimentalists followed the example
of Herbart. James may not have followed it in stating his laws
of habit forming; but there is no doubt that Dewey followed it
in making his analysis of purposeful activity. In the first

lHerman H. lbrne, The D cratic Philoso
of
(New York: The Macmillan Company, 1935 , pp. 206-207.

2~.,

pp. 200-2at.

ucation
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edition of IDW WE THINK, Dewey not only distinguished five steps
of reflective thinking, the same number as the Herbartians distinguished, but in elaborating them pointed out their advantages
over the steps in the Herbartian pattern. In his foundations of
metlx>d Kilpatrick showed the relationship of his analysis of the
complete act of reflective thinking. However, altlx>ugh the experimentalists employ logical analysis as a means of elaborating
general metlx>ds they are well aware of the difficulties involved.
They have pointed out repeatedly that steps are not chronological
but logical; that is, they are aspects of experience that must be
considered in desirable activities. They are not to be followed
one at a time in the order o:f their formulation, as was done by
many teachers in any prescribed period such as the recitation.
They are conceived as the principles of desirable experience definitely applied to the learning teaching situation in general.
They constitute a general method. 1

lwynne, op. cit., pp. 322-323.

CHAPTER III
MErI-DD OF RESEARCH

In conducting this study, the use or questionnaires were believed to be one of the efficient ways of securing data.

Generally,

it has been felt that questionnaires are imPortant instruments in mak-

ing surveys when gathering data over various areas.
This study began January, 1958, when letters (See Appendix A)

and questionnaires were mailed to fifteen Negro elementary and secon-

dary school~ accompanied by stamped, self-addressed envelopes.

Let-

ters were composed and along with a set of questionnaires mailed to
the principals of fifteen cooperating schools, asking them to inform
each teacher to check the questionnaires and return them.
This procedure was used in order to test the instrument used
in this study in terms of the clarity of the wording of the terms.
There were 195 questionnaires which allowed tventy-five to thirty oop-

ies to each fifteen small schools in Texas.

Out of the 195 question-

naires which vere mailed, 189 were returned and represented thirteen
scb>ols.

By May, 1958, all of the questionnaires used in this study

had been returned.

Six were returned unchecked.
Description

21:

Procedure

The instrument that was used contained 15 items.

Item 16, a

space was left at the end of the instrument for optional remarks by
22
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the respondents.
In wording the items in the questionnaires, an attempt was
made to make the questions essentially non-directive.
items were stimulus structured, but response free.

Item 2 which reads as follows:

Tnat is, the

As example of

Encouraging pupils to ask questions.

This item focused the respondents thinking on pupils asking
questions, but it was felt that it also allowed for a free response
in terms of t.lx>se techniques the respondent felt he or she was performing the irost.

It is believed that when items are structured in

such a manner the resJX)ndent will answer in terms of what he believes

to be the situation, and also in relationship to those things that
are important to him.
Reasons

12.£

Choice

21 Procedure

The reasons for clx>ice of this procedure were as follows:

1. The investigator felt that questionnaires would be one of
the effective vays of measuring the general method of teaching.
2. The resJX)ndent was given a non-directive approach to the
answering of the questions, therefore, it was felt that a better response was given.

3. It was felt that

a better response would be given by not

compelling anyone to list his or her name, but check each technique
as to the extent of use and the goals sought .from using these techniques.

4. In order to get a representative reaction from each teacher
the investigator constructed the questionnaires in a simple, under-

standable language.
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Limitations Q.! Procedure
This study vas limited to questionnaires because there was

no attempt to specifically investigate each teacher's technique of
teaching, but rather, to get an overall picture of the general methods of teaching in elementary and secondary schools.

It was felt that there were many ways to determine the general method of teaching, such as; personal visits, interviews, on
the s:pot visits, and structured interviews, but the investigator believed the questionnaire procedure to be one of the most effective
-ways of determining the general method of teaching.
There were thirty structured interviews constructed for this
study, but it was felt that because the persons to whom they were
given, did not answer properly, it was impossible to analyze this
data, therefore, it was considered inadequate and was discorded.

CHAPTER IV
OOLLECTION, INTERPREr ATION, AND TREATMF.m OF DATA

Data for this investigation were derived from the 189 questionnaires returned.

These dat,i have been interpreted through the use of

raw scores and percentages .

Techniques Used and Goals Sought by 189
Teachers in 13 Small Schools
The kind of techniques used and goals sought in 13 small scoools
in Texas is pointed out in Chart lA.

However, it is felt that with all

of the various techniques used by each teacher, one cannot possibly say
that these are the best techniques to use, but the teacher has to determine which ones are oost effective in her teaching situation.

(See

Chart lA) .
This study has been designed to determine the teclmiques used

DX>st frequently and the ones used least, as well as to sl'rlw the goals
sought

.IIk:)St

frequently and the ones sought least from the use of these

teclmiques .
Techniques Used Most
There were certain statemE11.ts as follows:
1 . Encouraging pupils to ask questions:

(See Chart lA).
a raw score of

158

or 85 per cent of the teachers used this technique very much; 26 or
1.3 per cent of the teachers used this technique some; and five or two
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per cent used this technique very little.
2 • Providing opportunities for pupils to read; a raw score of

1 47 or 84 per cent of the teachers used this tecmique very much; .36
or 1.3 per cent of the teachers used this teclmique some; and six or
three per cent of the teachers used this teclmique very 11 ttle.

3. Asking questions of pupils; a raw score of 126 or 67 per
cent of the teachers used this technique very much; 61 or .32 per cent
of the teachers used this technique some; and two or one per cent used
this technique very little.
Techniques Used Least

These data

have

revealed the following findings:

1. Providing opportunities for pupils to participate in roleplayi.ng; a raw score of 43 or 22 per cent of the teachers used this
teclmique very much; 12.3 or 65 per cent of the teachers used this technique some; and 2.3 or lJ per cent of the teachers used this technique
very little.
2.

Providing opportunities for pupils to have individual at-

tention; a raw score of 86 or 43 per cent of the teachers used this
technique very much; 99 or 54 per cent of the teachers used this techniquo some; and four or three per cent of the teachers used this technique very little •

.3. Providing opportunities for pupils to participate in evaluation of pupil progress; a raiJ score of 54 or 2!J per cent of the
teachers used this technique very much; 118 or 62 per cent of the teachers used this technique some; 17 or nine per cent of the teachers used
this technique very li tile.
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Goals Sought ll.10s t From Techniques Used Most
There were certain goals sought m:>st frequently from the techniques used veey much which are as follows:

1. Encouraging pupils to ask questions; a raw score of 82 or

32 per cent of the teachers developed skill on the part of the students; 124 or

48 per cent of the teachers increased the students• knowl-

edge; and 50 or 20 per cent of the teachers changed the students• attitude.
2. Providing opportunities for pupils to read; a raw score of

127 or 38 per cent of the teachers developed skill on the part of the
students; 153 or 47 per cent of the teachers increased the students'
knowledge; and

48

or 15 per cent of the teachers changed the attitudes

of the students.

J. Asking questions of pupils;

a raw score of 111 or 38 per

cent of the teachers developed skill on the part of the students; 127
or 43 per cent of the teachers increased the students• knowledge; and

57 or 19 per cent of the teachers changed the students• attitudes.
Goals Sought Least From Teclmiques Used Least
There were certain outstanding goals sought least from the techniques used least 111hich are as follows:
1. Providing opportunities for pupils to participate in roleplaying; a raw score of 108 or 40 per cent of the teachers developed
skill on the part of the students; 82 or 30 per cent of the teachers
increased the students• lmowledge; and 80 or 30 per coo.t of the te chers changed the attitudes of the students.
2. Providing op port uni ties for pupils to have indivldual at-
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tention; a raw score of 100 or 32 per cent of the teachers developed
skill on the part of the students; 113 or 36 per cent of the teachers
increased the students I knowledge; and 103 or 32 per cent of the
teachers changed the attitudes of the students.

3. Providing opµ:>rtunities for pupils to participate in evaluation of pupil progress; a raw score of 87 or 34 per cent of the
teachers developed skill on the part of the students; 87 or 34 per cent
of the teachers increased the students' knowledge; 80 or 32 per cent of
the teachers changed the attitudes of the students.
These data previously presented, have revealed the following
information:
There appears to be .llk>re teachers of top.ay using the same techniques in their teaching.

For example: asking questions of pupils, en-

couraging pupils to ask questions, and providing opportunities for pupils to read.
For .many years, it seems that the teachers have executed these
techniques and the students have benefited by the techniques which
have been used so long until it is a traditional routine.
It seems that the teachers will eventually change their traditional methods and secure some of the new metb:>ds.
It was felt that the techniques used IOOSt frequently, represented a raw score of 158 or 85 per cent of the teachers woo encouraged pupils to ask questions.

This was anticipated because the major-

ity of the teachers were interested in this technique.

Goals sought

IOOst frequently from the use of this technique revealed a raw score
of 8 2 or 32 per cent of the teachers were interested in increasing
the students, knowledge, changing the attitudes of the students and

developing skill on the part of the students.
There appears to be a slight difference in the techniques used
least which revealed a raw score of 43 or 22 per cent of the teachers
were interested in

11 providing

opportunities for pupils to participate

in role-playing. 11 The goals sought from this technique revealed a raw
score of 108 or 40 per cent of the teachers were interested in "providing opportunities for pupils to participate in role-playing" by increasing their knowledge, changing their attitudes, and developing

skill on the part of the students.

CHARI' lA
TECHNIQUES USED AND OOALS OOUGHr BY 189 TEACHERS IN 13 SMALL SCIDOLS
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.3.3
Techniques Used by 68 Teachers in 1.3 Small
Scl::¥>ols on the Elementary School Level
Data for this investigation were derived from 40 of the 189
usable questionnaires on the elementary scoool level returned. These
data have been interpreted by raw scores and , percentages.
Teclmiques Used by 68 Teachers on the
Elementary School Level
The teclmiques used and goals sought in 13 small schools in
Texas are slx>wn in Chart 2B.

The investigator felt that it was not

possible to determine the best teclmique used and goals sought by
each of the teachers, but rather to give a general estimation of the
various techniques used and the goals sought from the use of thes
techniques.

(See Chart 2B).

This study has been designed to determine the techniqu s used
oost frequently and the ones used least, as well as to show the goals
sought oost and the ones sought least from the use of these techniques.
Techniques Used M:>st
There were certain statements as follows:

(See Chart 2B).

l. Providing opporttmi ties for pupils to read; a raw

cor of

62 or 91 per cent of the teachers used this teclnique very much; six
or nine per cent of the teachers used this technique some; and the
others did not use it at all.
2. Encouraging pupils to ask questions; a raw score of 54 or

79 per cent of the teachers used this teclmique very much; 14 or 21
percent of the teachers used this technique some; and the other

did
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not use it at all.

3. Asking questions of pupils; a raw score of 51 or 75 per
cent of the teachers used this technique very .IIDlch; 16 or 24 per
cent of the teachers used this technique so me; an d one or one per
cent used it very little.

Techniques Used Least
These data have revealed the following findings:

(See Chart

2B).
1. Providing opportunities for pupils to participate in working with sclx>ol and community groups; a raw score of 13 or 19 per
cent of the teachers used this teclmique very much; 49 or 73 per cent
of the teachers used this technique some; and six or eight per cent
did not use this technique at all.

2. Providing opportunities for pupils to participate in evaluation of pupil progress; a raw score of 17 or 25 per cent of the
teachers used this technique very much; 42 or 62 per cent of the teachers used this technique some; and nine or 1.3 per cEnt of the teachers
used this technique very little.

J. Helping pupils to make oral reports;
Z7

a rav score of 19 or

per cent of the teachers used this technique very much;

/.B or 70

per cent of the teachers used tnis tec}mique some; and one or three
per cent of the teachers used this technique very little.
Goals S:>ught I-k>st

The goals sought mst from the use of these techniques are
listed below:

(See Chart 28).
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l . Providing oppartunities for pupils to read; a raw score
of 53 or 43 per cent of the teachers developed skill on the pa.rt of
the students; 51 or 42 per cent of the teachers increased the students

I

knowledge; 19 or 15 per cent of the teachers changed the

students • attitudes .
2. Encouraging pupils to ask questions; a raw score of 36 or
35 per cent of the teachers developed skill on the part of the student; 51 or 49 per cent of the teachers increased the students•
knowledge; 17 or 16 per cent of the teachers changed the attitudes
of the students .

3. Asking questions of pupils; a raw score of 41 or 36 per
cent of the teachers developed skill on the part of the student; and
51 or 44 per cent of the teachers increased the students• knowledge;
and 23 or 20 per cent of the teachers changed the attitudes of the
students .
Goals Sought Least
The goals sought least from the use of the techniques 'Jere
as follows:

(See Chart 28) .

1 . Providing opporttmities for pupils to participate in 'WOrking with school and community groups; a r w score of 27 or 24 per
cent of the teachers developed skill on the part of the students;

4h

or 42 per cent of the teachers increased the students• lmo'Jledge; 37
or 34 per cent of the teachers changed the students' attitudes.
2. Providing

0

pportuni ties for pupils to participate in eval-

uation of pupil progress; a raw score of 31 or J4 per cent of the
teachers developed knowledge on the part of the students; .35 or 38

J6

per cent of the teachers increased the students• knowledge; 26 or 28
per cent of the teachers changed the students attitudes .
3° Helping pupils to make oral reports; a raw score of 50 or

48 per cent of the teachers developed skill on the part of the student; 38 or 37 per cent of the teachers increased the students'
lmowledge; 16 or 15 per cent of the teachers changed the attitudes
of the students .
The data previously presented have revealed the following information:
There appears to be ll'Ore teachers of today using the same
techniques in their teaching on the elementary school level; for example; encouraging pupils to ask questions, providing opportunities
for pupils to read, and asking questions of pupils .
Years ago, it seems that the teachers have used these techniques and the students have benefited by the teclmiquos which have
been used for a long period of time .
It appears that the teachers 'Will eventually change their
traditional methods and acquire some of the new metoods .
It was felt that the teclmiques used n:ost frequently represented a raw score of 62 or 91 per cent of the teachers who provided
opportunities for pupils to read .

This wa.s anticipated because the

majority of the teachers were interested in this teclmique. · Goals
sought oost frequently from the use of this teclmique revealed a rav
score of 53 or 43 per cent of the teachers were interested in increasing the students • knowledge; changing the

tti tudes of the students

and developing skill on the part of the students .
There appears to be a slight difference in the techniques

37
used least which revealed a raw score of 19 or 27 per cent of the
teachers were interested in helping pupils to make oral reports.

The goals sought from this technique revealed a raw score of 50 or
48 per cent of the teachers were interested in helping pupils to
make oral reports by increasing their kno'tlledge, changing their at-

titudes and developing skill on the part of the students .

CHART 2B
TECHNIQUES USED AND GOALS SOUGHT BY 68 TEACHERS IN 13 SMALL SCHOOLS ON THE ELEMENT ARY SCIDOL LEVEL
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Chart 2B

( continued)

TECHNIQUES USED

EX.TENT OE' USE
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Techniques Used and Goals Sought by 51 Teachers in 13 Small
Small Schools on the Intermediate School l,evel
Data for this investigation were derived from 51 of the

189

usable questionnaires on the intermediate school level returned.
These data have been interpreted by raw scores and percentages.

Techniques Used and Goals Sought by 51 Teachers
on the Intermediate School Level
The techniques used in 13 small schools in Texas are sho
on Chart JC.

The investigator felt that it could not be determined

which teclmique would be Ilk)re effective for each, but rather, to

ive

a general estimation of the various kinds of teclmiques used and the
goals sought from the use of these techniques.

(See Chart JC).

These data have revealed the techniques used IIX)st f'requently
and the ones used least and goals sought m::,st f'requently as well

s

the ones sought least f'.rom the use of these techniques by each teacher.

Techniques Used Most
Belolol is a list of the various techniques used IIX)St f'requently

by the teachers~
1. Providing opportunities for pupils to read; a raw

oor

44 or 88 per cent of the teachers used this technique very much;

of

even

or 12 per cent of the teachers used this technique some, and the others
did not use it at all.
2

• Encouraging pupils to ask questions; a r w score of 42 or

83 µer cent of the teachers used this technique very much; eight or

42
l6 per cent of the teachers used this technique some; and one or one
per cent of the teachers used this technique very litUe.

3. Providing oppcrtunities for pupils to make written assignments; a raw score of 40 or 78 per cent of the teachers used this
technique very much; 11 or 22 per cent of the teachers used this technique some; and the others did not use this technique at all.

Techniques Used Least
These data have revealed the following findings:

(See Chart

JC.)
1. Providing opportunities for pupils to participate in roleplaying; a ra\ol score of 11 or 18 per cent of the teachers used this
technique vecy much; 37 or 76 per cent of the teachers used this technique very little.

2. Providing opportunities for pupils to participate in evaluation of pupil progress; a raw score of 10 or 20 per cent of the teachers used this technique very much; 34 or 68 per cent of the teachers
used this technique some; and seven or 12 per cent of the teachers used
this technique very little.

J. Providing opportunities for pupils to participate in working
with scoool and community groups; a raw score ot 13 or 25 per cent of

the teachers used this technique very much; 36 or 71 per cent of the
teachers used this technique some; and two or two per cent of the teachers used this technique very little.
Goals Sought M:>st

Below is a list of goals sought from the techniques used: (See
Chart JC.)
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1. Providing opportunities for pupils to re d;

r v score of

32 or 41 per cent of the teachers developed skill on the part of t
students; 38 or 48 per cent of the teachers incr

sed the students•

lmovledge; nine or 11 per cent of the teachers ch nged the stud

t •

attitudes .

2. Encouraging pupils to ask questions;

r w score of 18 o

V per cent of the teachers developed skill on th

part of stud ts;

41 or 61 per cent of the teachers increased the student
eight or 12 per cent of the teachers changed th

I

knowl dge;

students I

tti tud

•

3. Providing opportunities for pupils to make written assignments; a rav score of 42 or 53 per cent of the te chers d veloped
skill on the part of the students; 33 or 42 per cent of the t
increased the students' knowledge; four or five

ch rs

ch-

r cent of th

ers changed the students• attitudes .
Goals a>ught Least
These data have revealed the following findings:

( S e C rt

1 . Providing opportunities for pupils to p rticipat in rol
playing; a raw score of Jl or 45 per cent of th

te chers d velo

d

skill on the part of the students; 23 or 33 per cent of th
increased the students I lmowledg ; 15 or 22 per c

t of th

te ch r

changed the students • attitudes.
2. Providing

0

pportuniti s for pupil

to p ticipat in

.
uat ion
o f pupil progress•, a raw score of 23 or 37 per cent of th
teachers developed skill on the part of the
cent of the teachers incr

sed th

tudent ; 21 or 34 p r

stud t ' knowl d

; 18 or 29 p

45
were interested in providing opPortunities for pupils to particip te
in role-playing.

The goals sought from this technique rev al d a

raw score of 31 or 45 per cent of the teachers were inter

ted in

providing opPortuni ties for pupils to participate in role-pl ying by
increasing their knowledge, changing their attitudes, and developing
skill on the part of the students.

CHARI' JC
TECHNIQUF.S USED AND GOALS SOUGHI' BY 51 TEACHERS IN 1.3 SMALL SCHOOLS

ON THE INTERMEDIATE SCHOOL LEVEL
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( continued)
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Techniques Used and Goals Sought by 40 Teachers in 1.3
Small Schools on the Secondary School Level
Data for this investigation were derived from I.I) of the 189
usable questionnaires on the secondary school level returned.

These

data have been interpreted by raw scores and percentages.
The techniques used in 13 small schools in Texas are show on

Chart 4D.

The investigator felt that it was not possible to determine

the best techniques to be used, but rather to point out some of the
various kinds of techniques used and the goals sought from the use of
these techniques.

( See Chart 4D.)

This study has been designed to determine the techniques used

m:>st frequently and the ones used least, as well as, to show the goals
sought from the use of these techniques.
Techniques Used Most
These data have revealed the folloving findings:

(See Chart

4D.)
1. Encouraging pupils to ask questions; a raw score of

38 or

95 per cent of the teachers used this technique very much; two or
five per cent of the teachers used this technique some; and th others
did not use it at all.

2. Asking questions of pupils; a raw score of 28 or 70

r

cent of the teachers used this technique very much; 12 or JO per c

t

of the teachers used this technique some; and the others did not us

it at all.
ties for pupils to read; a raw score of
3. Providing opport un i
the teachers used this technique very much; 16
24 or 60 per Cent Of

50
or 40 per cent of the teachers us e d thi s technique some; and the
others did not use it at all.

Techniques Used Least
These data. have revealed the following findings:

( See Chart

4D.)
1. Providing opportm:iities tor pupils to participate in evaluation of pupil progress; a raw score of 12 or JO per cent of the
teachers used this technique very much; 25 or 63 per cent of the
teachers used the technique some; and three or seven per cent of the
teachers used this technique

very little.

2. Providing opportm:ii ties for pupils to participate in planning classroom affairs; a raw score of 10 or 24 per cent of the teachers used this technique very much; JO or 73 per cent of the teachers
used this technique some; and one or three per cent of the teachers
used this technique very little.

J. Providing opportunities for pupils to participate in roleplaying; a raw score of seven or 17 per cent of the teachers used
this technique very much; 22 or 55 per cent of the teachers used this
technique some; and 11 or 28 per cent of the teachers used this tech-

nique very little.
Goals Sought ?-bst
There ,_,ere certain ePals sought from the use of the techniques
which were as follows:
1. Encouraging pupils to ask questions; a raw score of 17 or

Z7 per cent of the teachers developed skill on the part of the students;

51
Jl or

48 Per cent of the teachers increased the student • knovl

and 16 or 25 per

t

cen of the teachers changed the students•

dg ;

tti-

tudes .

2. Asking questions of pupils; a raw score of 23 or 35 per
cent of the teachers developed skill on the part

r

the

tud

ts;
or 45 per cent of the teachers increased the students• knowledge;
0

8

JO
d

13 or 20 per cent of the teachers changed the students• attitudes.

3. Providing opportunities for pupils to read; a raw scor
of 24 or 36 per cent of the teachers developed skill on th

part of

the students; 34 or 52 per cent of the teachers inc~eased the students

I

knowledge; and eight or 12 per cent of tne teachers chan ed

the students• attitudes .
Goals &>ught Least
There were certain goals sought from the use of the techniques

which are as follows:
l. Providing opportunities for pupils to participate in

;v

ation of pupil progress; a raw score of 21 or 37 per cent of the t

uch-

ars developed skill on the part of the students; 15 or 26 per cent of
the teachers increased the students r knowledge; and 21 or 37 per cent
of the teachers changed the students• attitudes .

J . Providing opportunities for pupils to participate in rol playing;

8

raw score of 20 or 40 per cent of the teachers d veloped

skill on the part of the students; lJ or 26 per cent of th teach r
increased the students t knowledge; and 17 or .34 per cent of the te chers changed the students' attitudes.
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These data

prev

io 1
us Y presented, have rfN al d the following

information:
There appears to be m:>re teachers of today using the s
techniques in their teaching on the secondary school lev l
were many years ago .

there

For example; enco m-aging pupils to a k qu

8

_

tions, asking questions of pupils, and providing opportunities for
pupils to ask questions .
For several years, it appears that the teachers have executed
these techniques and the students have profited

by the techniques

which have been used so long until it is a traditional routine.
It appears that the teachers will eventually IIX>dify their tr di tional methods and secure new ones .

It was felt that the techniques used most frequently, represented a raw score of 38 or 95 per cent of the teachers who enoourag
pupils to ask questions .

GJals sought DX>st frequently .from the us

of

this technique revealed a raw score of 17 or 'Z/ per cent of the teachers were interested in increasing the students knowledge; changing t
attitudes of the students and developing skill on the part of the st
dents .
There appears to be a slight difference in the techniques us d
least which revealed a raw score of 12 or 30 per cent of the teachers
were interested in providing opportunities for pupils to participat
in evaluation of pupil progress.

The goals sought .from this technique

revealed a raw score of 21 or 37 per cent of the teachers wer

inter-

ested in providing opportunities for pupils to participate in evaluation

O

f pupil progress by increasing their knowledge, ch

ging their

attitudes and developing skill on the part of the students.
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Techniques Used and Coals Sought bv 30 T h
J
eac ers in Small Schools
on the Combination of Secondary, Elementary,
and Intermediate Levels
Data for this investigation were derived f'rom 30 of the 189
questionnaires returned.

These data have been interpreted by raw

scores and percentages.
Techniques Used and Goals Sought by 30
Teachers in 13 Small Schools
The techniques used in 13 small schools in Texas are show
in Chart 5E.

The investigator felt that it was not possible to de-

termine the best techniques used, but rather to give a general estimation of the various kinds of techniques used and the extent of use.
( See Chart

5E. )

This study has been designed to determine the techniques used
llX>st .frequently and the ones used least, as well as, to show the goals
sought .uost .frequently and the ones sought least from the techniques

used.
Techniques Used ?wbst
There were certain outstanding teclmiques as follows:

( ee

Chart 5E.)
1. Providing opportunities for pupils _to read; a raw score of
25 or 84 per cent of the teachers used this teclmique very much; four
or

13 per cent of the teachers uaed it some; one or three per cent of

the teachers used it very little.

2 • :Encouraging pupils to ask questions; a raw score of 24 or
86 per cent of the teachers used this technique very much; three or

seven per cent of th t
e eachers used it very little, and three or
seven per cent used it some.

57

3. Providing opportunities for pupils to listen; a raw
score of 21 or 73 per cent

0f

th

e

t

eachers used it vecy much; nine

or 'Zl per cent of the teachers used this

technique some; and the

others did not use it at all .

Techniques Used Least
There were certain techniques used least and they are listed
below:

(See Chart

5E. )

1. Making informal talks to pupils; a raw score of 11 or 37
per cent of the teachers used this technique very much; 17 or 59 per

cent of the teachers used this technique some; two or four per cent
of the teachers used this technique very little .

2. Providing opportunities for pupils to participate in roleplaying; a raw score of nine or ,30 per cmt of the teachers used this

technique very much; 18 or 60 per cent of the teachers used this technique some; and three or 10 per cent of the teachers used this technique very little .

J. Helping pupils to make oral reports; a raw score of eight
or 28 per cent of the teachers used this technique vecy much; 15 or
52 per cent of the teachers used this technique some; and seven or
20 per cent of the teachers used this technique very little.
Goals Sought MJst
There were certain outstanding goals oought from the use of
the following techniques:

(See Chart

SE.)
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1 • Providing oppartuni ties for pupils to read;

r w scor

of 18 or 35 per cent of the teachers developed skill on the part of
the students; 25 or 49 per cent of the teachers increased th
dents

I

stu-

knowledge; eight or 16 per cent of the teachers changed the

attitudes of the students .
2. Encouraging pupils to ask questions; a raw score of ll or
'Z"/ per cent of the teachers developed the skill on the part of the

students; 22 or 52 per cent of the teachers increased the students•
knowledge; nine or 2.1 per cent of the teachers changed the attitudes
of the students .

J. Providing opporttmities for pupils to listen; a raw scor
of 15 or 21 per cent of the teachers ; developed skill on the part of
the students; 25 or 49 per cent of the teachers increased the st

den ts I knowledge; 11 or 22 per cent of the teachers changed the atti tudes of the students .
Goals Sought Least
The goals sought least from the teclmiques used least are
listed below:

(See Chart

5E. )

1 . Making informal talks to pupils; a rav score of six or 16
per cent of the teachers developed skill on the part of the students;

14 or 38 per cent of the teachers increased the students• knowl d ;
17 or 46 per cent of the teachers changed the attitudes of the students.
.
t i ties for pupils to participate in role2 . Providing oppor un
playing; a raw score of

,.,..,
4&.

or

IJ3 per cent of the teachers developed

udents•, 13 or 28 per cent of th
skill on the part of th e St

teach r

in ere sed the students• knov

r

changed the attitu es

J. Helping pu

r

0

0

s.

s to

41 per cent of the teachers d v
d

ts; 16 or

38 per cent or t

knowledge; nine or 21 per cent or

attitudes.
These dat

previously

information:

There seems to be

1 r

n

techniques in their te chin on he
mediate levels as there w re for
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eo,

it
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y
11

It appears that th t
on
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It was felt th t t
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t

chars were interest
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(continued)

I

TECHNIQUES USED
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12. Providing opportmrl ties
for pupils to participate in working with
school and comnruni ty
groups
13. Providing opportunities
for pupils to have individual attention
14. Providing opportunities
for pupils to participate
in evaluating pupil progress
15. Providing opportunities
for pupils to evaluate
themselves
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CHAPTER V

SUMMARY, OONCLUSIONS, AND REOOMMENDATIONS

This study or thirteen Texas Negro elementary and secondary
schools was conducted in small selected schools located in rural,
small urban, areas or the state. There were
included in this study.

thirteen small schools

Data were obtained through the use of ques-

tionnaire forms.
As indicated in Chapter I, the major purpose of this study

was to determine the general method of teaching in a select group of
elementary and secondary schools.
The subordinate purposes were:
1. To determine those goals which are involved in the general method of teaching.

2. To find out those techniques which are used in the general metood of teaching.

3. To determine what kind of devices are used.

4. To find out the nature of the material used.

5 • To evaluate the process used in the general method of
teaching.
The solution of this problem is dependent up:>n adequate
answers for the following queS t ions:

1. Wh

at are the goals involved in the general method of

teaching?

6J
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2. What are some of the most effect·i·ve

techniques used in

teaching?

J. What are the kinds of devices used in teaching?
4. Who evaluates the process of teaching-Z
The IOOst outstanding expanents of general method of teach-

ing have Pointed out in Chapter II, that the method of teaching
varies according to one's philosophy.

Also, the different autb:>rs

differ in their conception aoout the general way or general method
o t teaching.
The results of this study seem to indicate that there slx>uld
be a cooperative analysis made as to the functions of the different

methods used by the teachers.
This study grew out of a desire to aid in the task of bringing to light the general method of teaching used by Texas Negro ele-

mentary and secondary teachers.

This infor.m.ation may serve as a

frame of reference or guide for the improvement of instructional programs of the future.

Conclusions
In conclusion and upan the basis of having studied and observed the data presented by the questionnaires and research work;
the following items have become evident:
1. The technique used .ioostly by the teachers of small elementary and secondary schools was, encouraging pupils to ask ques-

tions.
2. The teclmique used least by the teachers of small elementary and secondary sch:>ols was, providing opJ;X>rtwi ties

pils to participate in role-playing.

for pu-
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J. The technique which was used some by the teachers of
the small elementary and secondary schools was , providing opportunities for pupils to evaluate themselves .

4. The technique which was used very little by the techars of the elementary and secondary schools was, providing opportuni ties for pupils to discuss in groups .

Recommendations
It is recommended:

1. That individual teachers seek to explore new tecl:miqu s
in their teaching, rather than use the traditional techniques year
after year .

The teachers should increase their knowledge on the

use and effectiveness of the techniques, so tha~, they will lmow
whether or not the techniques are serving the purposes for which
they are designedo

2. That the teachers of all levels will think in terms of
changing the students attitudes, and developing skill on the part
of the students , rather than increasing the students• knowledg
only.

3. That every teacher should make use of such instructional
techniques as would reflect the philosophy of general method ace pted
by

the school .
• That every teacher should possess a flexible method of
4

teaching.
Problems for Future Investigation
Sc hools in Texas
l . A comparative study of Negro an d White
·
1 methods of teaching.
for th~ purpose of evaluating their gEllera
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2. Research effort be directed toward a determination of
why some teachers use a variety of methods and the others are ex-

ceedingly limi. ted on methods.

APPF.NDI CES

1

TEACHER S CHECK LIST FOR IlTROVI

1.

o

•a I •::>TRUCTIO

'ri:m.::i.ry
, n crmcd10.tc
Second"ry ( ) •
Chock· onch technique below o.ccording to the decree to which you Y:l"kc use
of it, and the purpose or purposes you wish to ncconpli~h by usin it.
You m::y uncover lends thr,t will lend i:arietr to your cl ssroor:1 pr oced ure .

2,

TECHNIOUES

tcac 1ng:

EKTENT OF USE
Hone Somo Much

Chnnge
in ·
Attittdo

GOAL OR GO/.LS SOUGHT
Incrensc Dcvol o . 01-t;
in
of
Knowledge
Skills

I

--------------+--1---+--+----+----_;;_+------,
1.

/.sking questions of pupils

2.

Encouraging r,upils to ask
questions.

j

3. Providing opportunities
for pupils to read.
I

4;,

Helping pupils to make
oral reports.

5. Providing opportunitic~
for pupils to discuss in
groups.

6. Mnking informal talks to

I

1----1---~----i----;--II

pupils.

7.

Froviding opportunities
for pupils to lis~on.

8.

Providing oprortuni tics
for pupils to make
written assienmcnts.

9. Providing opportunities
for pupils to observe .

10.

Providing op:rortuni tics
for pupils to participate in role-playing.

ll.

Providing opportunitic~
for pupils to participate in rlnnning claser oom affairs.

12. Providing opportunities
for pupils t o pnrticj pate in working with
school and community
groups.

:13. Provid ing opportunities
for pupils t o have indi]I.

=•.,...:L~-::::::l:-:---:-:-:-~~~----\----7~------:1
\

vidual attention. ~ - - ~,.;·~ ~

-

n

o .. ,'>ui·t

+_u~__:~~~"- ~ - - - t -- -·1,_

n ev.i'ru.:ifion of
progress.

'

\

;
1

15. Providing oprortuni tics
f or pupils to evnlu.:ite
themselves.

16.

other.

--------

I

1--1.--!-----+--+--t--\
I

I
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Dear Teacher:
This check list has been designed for the
purpose of finding out the variety of your techniques
that you use in your teaching process.
DIRECTIONS: Please chock each technique be-·
low according to the degree to which you make use of it,
and check the purpose or purposes you wish to accomplish
by using it.
Sincerely,
'
'} '

I

i_/(/YI A·IAJ.)

JY?AL ;'} {c; 'fJa,,,'

(Mrs.) Anni~ Mae McNair

Appendix B
A List or Schools Surveyed

Name of School

Location

Principal

1. Sam Schwarz ElementaryHigh School

Hempstead, Texas

K. R. Ihnison

2. Clem:>ns High Scmol

Pattison, Texas

Ralph D. Preston

3. Prairie View ElementaryHigh School

Prairie View, Texas

H.

4. Ce.rverdale High Scmol

Cypress-Fairbanks
District

Joel D. Richards

5. G. W. Carver Elementary

Navasota, Texas

G. N. Kimble

6. Carver Elementary

Bryan, Texas

c.

7. Austin County ElementaryHigh School

Sealy, Texas

I. H. Woodfork

8. Lincoln FJ.ementary- High

College Station

w.

Port Arthur, Texas

Faye Wells

Brenham, Texas

W. I. Alton

11. G. W. Carver Elementary

Houston, Texas

Buf\ul C. Conley

12. Ralph Bunche High

Brookshire, Texas

D. M. Marshall

13. Washington EleD1entary

Bryan, Texas

o. w.

·r.

Jones

D. Yancy

A. Tarrow

Scmol

9. ~heatley Elementary
10. Pickard ElementaryHigh Scoool

Sadberry
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